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Building relationships:
	Circles of Intimacy:



	How to write Social Stories:


Very simple social story example


More complex social story example


	Developing baseline communication skills
[image: Developing Baseline Communication Skills: Games and Activities for ...]




	Talkabout for children
[image: Talkabout For Children Set of 3 - Incentive Plus]
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	Konfident Kidz – social skills activity books




Enabling environments:
	STARS colourful sensory profile


	Mindmate – stress pot
Stresspot (mindmate.org.uk)
	How Am I feeling Plan



	How to make an emotional rating scale



Emotional Rating Scale – example


	The Zones of Regulation:
[image: The Zones of Regulation - Autism Awareness]




Reframe the behaviour





Curriculum and learning:
	 STARS Transition Book 




	Leicestershire Primary Differentiation Pack	


Strategies for accessing the curriculum KS3 & KS4:
https://webarchive.nationalarchives.gov.uk/20110113113522/http://www.teachernet.gov.uk/wholeschool/sen/teacherlearningassistant/ASDKS34/
	Visual Cue Cards


‘I am working for’ – Work Contract



	Tools for teachers work scaffold:



Tools for teachers – group roles:





	Structuring work activities - various



9 reasons to use visuals
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Because of my Autism I like to touch lots of things, especially people.


But some touching is not OK. If I touch people in a way that is not OK, this could upset people or get me into trouble.


Some touch is fine anywhere: a handshake or a gentle pat on the back.


Some touch is fine at home, but not OK at school: like hugs, kisses, tickles and stroking hair.


Some touch is never fine, not at home and not at school; touching boobs, touching privates, touching bums. 


I will try to use appropriate touch at school and at home.


Use the flashcards to fill out the chart below:


		OK anywhere

		OK at home

		Never OK
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		Sensory Profile for …

Completed on …. by ….. 



		Over sensitivity to sensory stimuli means a person is likely to avoid. … has the following over sensitivities:

		Motor skills differences



		Doesn’t like bright lights



Gets headaches from artificial lights



Can’t tolerate certain colours

		Can’t tolerate certain smells


Refuses to go in certain room due to smells

		Has a restricted diet, may be VERY fussy eater



Dislikes different types of food touching on plate

		Covers  ears with  hands when hears loud noise



Finds it hard to filter out background noise and focus in classroom

		Dislikes being touched/ being in crowds



A light touch can be very painful



Doesn’t like wearing new clothes



Seams or labels in clothes can be very uncomfortable

		Struggles to go up and downstairs



Avoids/dislikes PE



Avoids being off the ground

 

Moves whole body to look at something

		



		Feels constantly hungry/thirsty



Feels the urge to go for a wee or a poo very often



Has a low pain threshold



Feels constantly too hot/too cold

		



		

		

		

		

		

		

		

		

		Delayed at sitting/ crawling/ walking



Finds handwriting/ drawing/ using scissors difficult



Finds using cutlery difficult



Struggles with whole body co-ordination, e.g. sports, bike



Finds it difficult to get dressed/tie shoe laces



		Sight

		Smell

		Taste

		Hearing

		Touch

		Balance  (vestibular)

		Proprioception (body/space awareness)

		Interoception (internal body awareness)

		



		Under sensitivity to sensory stimuli means a person is likely to seek.  … has the following under sensitivities:

		



		Stares at bright lights



Fixates on particular colour/ pattern



Moves hands or objects in front of eyes

		Sniffs items deeply



Is unaware of strong smells

		Eats non-food items



Likes very spicy or flavoursome food



		Listens to music/TV very loud/puts ear to speaker



Likes to hear the noise of objects being banged /dropped



Makes self-stimulatory noises

		Touches other people a lot



Seeks out preferred fabrics/textures



Finds it hard to gauge temperatures, e.g. of bath water





		Likes to spin around



Is constantly on the move



Feels the need to jump/ trampoline



Feels the need to be upside down



Feels the need to climb

		Leans against things 



Sits on legs/feet



Likes deep pressure 



Is unaware of own strength



Bumps into people/objects



Walks on tip-toes



Chews non-food objects

		Doesn’t recognise thirst/hunger



Can’t tell when needs a wee or poo



Has a high pain threshold



Can’t tell if too hot/too cold
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How am I feeling today? 

Complete this document with a trusted staff member who knows you well


Date……………………


I am unsettled or a bit worried today because:

……………………………………………………………………………………………………………………

…………………………………....................................................................................

How big is the worry? (1 is tiny, 5 is huge)


		1

		2

		3

		4

		5



		

		

		

		

		





Who can I tell about this worry?


………………………………………………………………………………


……………………………………………………………………………….


Strategies to make the worry smaller:


These are some things that have helped people when they worry. 

Tick the ones that might help you:


· Thinking about what is really true instead of what might happen e.g. ‘Everybody fails a test sometimes and nothing really bad happens’ or ‘If people laugh at me I feel embarrassed  for a while but no real damage has been done.’


· Replace the worry with a positive thought, e.g.: Replace ‘What if I fail my test’ with ‘If I fail my test I will ask for help from ………….. to do better next time’.


· Draw what the worry might look like or draw something that helps me to reduce my worry

· Writing the worry on a bit of paper and throwing it into a bin


· Talk to someone in school about how I am feeling

· Make a list of your interests and your skills, this will remind you of all the things you are really good at! 


· Make a list of other strategies that might help you with your worry:


·   ……………………………………………………………………………………………………………………

·    ……………………………………………………………………………………………………………………

·   ……………………………………………………………………………………………………………………

· ……………………………………………………………………………………………………………………

		Remember that it’s ok to feel upset or worried about something, this is normal and is a response to a situation or something that has happened to you.


It is important to talk to someone about these feelings, this will help you to solve the problem.


 Your feelings will change all the time but this is normal too!





Now that you have completed this sheet, how big does the worry seem now? (1 is tiny, 5 is huge)  


		1

		2

		3

		4

		5
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                                       How to make an emotional rating scale

An ‘emotional rating scale’ is a visual support designed to help a young person to spot the signs of emotional escalation and implement strategies to reduce the anxiety or anger that has been triggered. 

The first part of the work consists of identifying and labelling the steps in between being OK and being in crisis, usually with 1 being ok/ happy and 5 the meltdown point. Physical responses and emotional reactions are then assigned to each of these five steps. For younger or less able children you might only use 3 or 4 steps and you might supplement words with visuals. Wherever possible use the child’s own words.

		

		Feelings

		What happens to my body and mind?



		5

		Complete panic




		Shaking, nose runs,


my whole body cries



		4

		Frightened



		Stretched,


Tapping, feel hopeless,


start to cry.



		3

		Very anxious



		Making dolphin noises



		2

		Anxious




		muscles tense



		1

		No worries! 



		Comfy feeling inside





When this work is completed and understood we make the final scale; this merges the information from the first scale into its first column entitled ‘feelings’ and a second column ‘good choices’ is created. The ‘good choices’ are strategies that the student will use to reverse the escalation process. The scale is minimised so that it fits into the student’s planner or a pocket: staff that support the student are asked to get it out when they see the student beginning to be upset, asking the student where they are on the scale, and reminding the student of the strategies needed to return to a lower level of arousal. Staff should try to use minimal verbal communication whilst the student is upset; where appropriate pointing to agreed strategies only.

		

		Feelings

		     Good choices



		5

		Complete panic


Shaking, nose runs,


my whole body cries

		REMEMBER IT WILL PASS!

Use my bean bag

Don’t touch me


Don’t say anything



		4

		Frightened


Stretched,


Tapping, feel hopeless,


start to cry.

		Think about Pokemon


Think about DS games


Look at Happy Book



		3

		Very anxious

 Making dolphin noises

		Need distraction eg a Mr Johnson story. Think about Happy Book


Go for a walk



		2

		Anxious


muscles tense

		Think about Happy Book. Feel it in my pocket.



		1

		No worries! 

Comfy feeling inside

		       Enjoy feeling GOOD!
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		Feelings

		     Good choices



		5

		Rage

Shouting, swearing, throwing things

		Go to the physio room QUICKLY 

Bounce on the physio ball



		4

		Very annoyed

Shouting, banging the table, clenched fists

		Go to the physio room to calm down 

10 Deep breaths



		3

		Frustrated

Feel like shouting, banging the table, clenched fists

		Look at Happy book


Fiddle with paper clips



		2

		Stressed

Tension in my body

		Think about favourite computer games



		1

		Happy

		Keep on enjoying life
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Transition Booklet



This Transition Booklet contains many ideas and activities that may be used to support a young person in the transition from Primary to Secondary school. 



Please feel free to use it as appropriate for your young person. 

You could use all of it or some of it and it may be completed in any order. 

































		Moving on to Secondary School

Year 6-7 Transition book 

for  

[Insert Name]









		I will be leaving…



		[name of Primary school]



		On…



		[date]



		I will be starting…



		[name of Secondary school]



		On…



		[date]



		This is a picture of me… [draw a picture or put a photograph of yourself here]











































		My school Timeline

		11





		

		



		

		

		

		

		



		

		10





		

		

		



		

		

		

		Going to Secondary School





		

		9





		

		



		

		

		

		



		

		8





		

		



		

		

		

		



		

		7





		

		



		

		

		

		



		

		6





		

		



		

		

		

		



		

		5





		

		



		

		

		

		

		Start Primary School



		

		4



		

		

		



		

		

		

		



		

		3





		

		



		

		

		

		



		

		2



		

		



		

		

		

		



		

		Age 1



		

		



		

		

		

		Date of birth



		

		





		

		



		

		

		

		








My Transition Visits



		When I am going

		Who I am going with

		What I am doing there

		How long I will be there for



		







		

		

		



		







		

		

		



		







		



		

		



		







		

		

		



		







		

		





		



		







		

		

		



		







		

		

		
























School Uniform

Go onto the website of your new Secondary School and see if there is some information about their school uniform.



This is what my school uniform will be when I go to Secondary School:

		













































If I have any worries about my new school uniform then I can talk about it with my family or an adult in Primary School. The Secondary School might be able to make some adjustments to the school uniform so that I can feel more comfortable.










My New School

Finding my way around

Go onto the website of your new Secondary School and see if there is a map of your new school.



Photocopy or insert a map of the school and put it on this page:

		















































Choose different colours and colour in:				

		Place in School

		Colour on map



		The door I will use to come in	

		



		Toilets

		



		Dinner Hall

		



		Lockers

		



		Main Office

		



		Library

		



		Staff Room

		



		Head of Year 7 Office

		



		Other rooms where I have my lessons

		



		Add anything else that is important to you……..

		









Important People in Secondary School



		My Form Tutor

		My Head of Year



		





		



		The School Receptionist(s)

		My Support Assistants



		





		



		SENCO

		Autism Lead Practitioner 



		





		



		Other people who are important to me

		



		





		







		My safe place to go in Secondary School will be:









































My Circle of Support

For example:

· Family,

· Friends,

· School staff,

· Key adults.

















	

   [image: ]         [image: ]             [image: ]                  [image: ]         [image: ]              

                                                                  

                  



	



Transition Visits



Take some photo’s on your Transition Visits and stick them here.

Some places you might like to take a photo of:

· Key staff

· SEN Office

· School Entrance

· My form room

· Dinner Hall

· Toilets

· My favourite classroom































My Daily Checklist for Secondary School



		Day

		What I need to take to school

		Where I keep it

(e.g. in bag/locker)





		Monday

		





		



		Tuesday

		





		



		Wednesday

		



		



		Thursday

		





		



		Friday

		



		



		Everyday

		E.g. Pencil Case, Lunch, Fidget Toy

		











Transition Passport





Filling in this Transition Passport will help you to think about what kind of support you will need in your new Secondary School.

Your teacher or teaching assistant will help you to fill it out.

 It will help the staff at your new school to understand what they need to do to support you.

Some of it cannot be filled in until the end of the Summer term when you start visiting your new school.

































(If I already have this then I can insert it here):



		This is my Passport between Year 6 and Year 7

It tells you about all the things I am good at and some things I might need help with…….





		

My full name is: ……………………………………….





Please call me: ……………………………………….



		

Primary School: ……………………………………….





Secondary School: ……………………………………….







		

Important people at home:













Important people at Primary School:













		

Important people at Secondary School:



		I am really good at:













I really enjoy: 













		I don’t like:













I find it hard to….

Make friends?

Remember things?

Get up in the morning? 
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		This is my sensory profile. This can help my new teachers to understand me even more. (Cross out or delete those that aren’t true)



		Over sensitivity to sensory stimuli means a person is likely to avoid. I have the following over sensitivities:

		Motor skills differences



		Doesn’t like bright lights



Gets headaches from artificial lights



Can’t tolerate certain colours

		Can’t tolerate certain smells


Refuses to go in certain room due to smells

		Has a restricted diet, may be VERY fussy eater



Dislikes different types of food touching on plate

		Covers  ears with  hands when hears loud noise



Finds it hard to filter out background noise and focus in classroom

		Dislikes being touched/ being in crowds



A light touch can be very painful



Doesn’t like wearing new clothes



Seams or labels in clothes can be very uncomfortable

		Struggles to go up and downstairs



Avoids/dislikes PE



Avoids being off the ground

 

Moves whole body to look at something

		



		Feels constantly hungry/thirsty



Feels the urge to go for a wee or a poo very often



Has a low pain threshold



Feels constantly too hot/too cold

		



		

		

		

		

		

		

		

		

		Delayed at sitting/ crawling/ walking



Finds handwriting/ drawing/ using scissors difficult



Finds using cutlery difficult



Struggles with whole body co-ordination, e.g. sports, bike



Finds it difficult to get dressed/tie shoe laces



		Sight

		Smell

		Taste

		Hearing

		Touch

		Balance  (vestibular)

		Proprioception (body/space awareness)

		Interoception (internal body awareness)

		



		Under sensitivity to sensory stimuli means a person is likely to seek.  I have the following under sensitivities:

		



		Stares at bright lights



Fixates on particular colour/ pattern



Moves hands or objects in front of eyes

		Sniffs items deeply



Is unaware of strong smells

		Eats non-food items



Likes very spicy or flavoursome food



		Listens to music/TV very loud/puts ear to speaker



Likes to hear the noise of objects being banged /dropped



Makes self-stimulatory noises

		Touches other people a lot



Seeks out preferred fabrics/textures



Finds it hard to gauge temperatures, e.g. of bath water





		Likes to spin around



Is constantly on the move



Feels the need to jump/ trampoline



Feels the need to be upside down



Feels the need to climb



		Leans against things 



Sits on legs/feet



Likes deep pressure 



Is unaware of own strength



Bumps into people/objects



Walks on tip-toes



Chews non-food objects

		Doesn’t recognise thirst/hunger



Can’t tell when needs a wee or poo



Has a high pain threshold



Can’t tell if too hot/too cold

		







		Things that help me if I’m upset



		Things that I worry about



		















		

























		How to help me at break time



		How to help me at dinner time



		





















		

























		How to help me around the building

		Anything else you should know about me –including any awesome facts or ideas!





		





















		



























Feeling Nervous about Secondary School



Most children in Year six can be nervous about Secondary School. Circle anything that might make you nervous or write your own question down. Then talk through the ‘nerves buster’ for each particular question with someone from your Primary School who knows you well.





What if I get bullied?

Write down anything else you might be nervous about…



What if I haven’t got the right things for my lesson?

What if I’m late for registration?

What if the dinner hall is too noisey?

What if I need a drink?

What if I lose my dinner money?









What if I forget my PE kit?

















































The ‘nerves buster’



What am I nervous about? …………………………………………………………………………………….



How big is it on a scale of 1 to 10? (Circle the number you think it is on the diagram above)



		1

		2

		3

		4

		5

		6

		7

		8

		9

		10
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Will getting help from someone in your school help to make your worry smaller?     Yes / No



Who is the person who can help? …………………………………………………………………………………….



Will getting help from someone at home help to make the worry smaller?       Yes / No



With help from someone who knows you well, think of 3 other things that will make your worry smaller

1)  



2)  



3) 



[image: ]



School Rules



In my new Secondary School there are ……………… pupils and ……………. staff. 

When a lot of people have to work together in the same group of buildings, there have to be rules.  

If there were no rules people would not be able to get any work done. The school staff would not be able to do their jobs. The children would not be able to learn. 

I might agree with the rules or I might disagree with the rules, but I must not break the rules.

I will have a list of the rules when I get my school planner and the teachers will talk to the class about them.

If I break the rules there will be negative consequences. Sometimes this means that I will get a written comment in my planner. 



Find out what are the school rules in your new school. You might be able to find this information on their website. My teacher from Primary School can ask my new Secondary School for a planner and I can then look at the rules.





If I am worried that I might not be able to keep the school rules I need to talk to …………………………. in my Primary School, or to ………………………………. in my Secondary School.

They will help me to try and keep the rules. 











School Rules



Some school rules are not written down like the ones in the list below. Look at these rules with someone who knows you.

Add any other rules you think should be on the list.



1.	If you are lost, frightened or worried any adult in the school will help you. It is ok to 	ask for help if I am feeling worried about something.



2.	Try hard to be polite to adults at school.



3.	Put your hand up if you want to talk to the teacher in the class.



4.	Don’t run in the corridors.



5.	If there are a lot of people in the corridors or on the stairs, try to keep moving. If you 	stop you might cause a blockage.



6.	Don’t go to places that are only for staff or sixth formers unless a member of staff 	sends you. 



7.	Never try to hack in to the school computer – even if you can, you must not do this as 	it might lead to you being excluded from school.



8. [Other unwritten rules I can think of]:

What is bullying?



Bullying is when a child deliberately does something to another child which they know will upset them.



Underline or highlight things in this list which are done deliberately to upset someone.



· Taking someone’s money and not giving it back.



· Accidentally bumping in to someone in the corridor.



· Telling other children that someone fancies someone else.



· Hitting, kicking, nipping or scratching.



· Verbal abuse about someone’s appearance, race, sexuality or disability.



· Disagreeing about someone’s taste in music or favorite TV programmes.



· Having a different opinion from someone else. 



· Making someone do something which breaks the school rules. 















Bullying



1.	Bullying is against school rules.



2.	Teachers hate bullying and work hard to stop it.



3.	Most people in year 6 are worried about bullying in Secondary School.     	But it doesn’t happen very often.



4.	If you are not sure if you are being bullied or not, ask a member of staff or 	someone in your family to help you.





There are lots of things you can do to keep yourself safe from bullies. 

















Keeping Safe



1. If someone is bullying you tell a member of staff and someone on your family, even if the bullies say they will hurt you if you tell.



2. Make sure you know where the members of staff are standing if you go outside at break times.



3. Tell a member of staff or someone in your family if you are anxious about being in the toilets or changing rooms without a member of staff.



4. Practice walking away from children who are saying or doing things you don’t like.



Remember bullies are not in charge. Adults are more powerful than bullies.

























Telling the teachers about other children’s behaviour.



You must tell the teacher if another child is hurting you, upsetting you or doing something dangerous.



You don’t need to tell if another child is being silly.



Remember: It is up to the teachers to make sure that the school rules are kept.

Underline or highlight things on this list that you should tell the teachers about. 



· Not doing a tie up properly



· Abusing someone about their appearance, race or disability



· Taking food from someone



· Whispering in class



· Scribbling over someone’s work books



· Shouting in the corridor



· Wearing jewellery 



· Calling someone a horrible name



· Calling someone a funny name



· Hitting, kicking, scratching, head butting or biting someone



· Threatening someone



· Wearing make-up





Making Friends



Moving to a new school is a good time to make new friends. Some people are good at this, other people find it much harder. Remember, EVERYONE at a new school is feeling nervous.

Here are some top tips for making new friends. With someone who knows you well, practice these friendship skills.



1. Smiling and saying hello.



2. Telling them your name and asking what they are called



3. Asking what primary school they were in before and telling them the name of yours



4. Asking them what their interests are



5. Telling them about your interests – but don’t go on for too long!





6. Try to find something you are both interested in – like computer games.



7. Ask them about their families, and tell them about yours



Any other ideas……………………………………..?
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Questions I want to ask my new Secondary School



		My Question

		Who I can ask

		Answer



		

		







		



		

		







		



		

		







		



		

		







		









Things to think about:

· What happens at lunchtime?

· Detentions		

· After-school clubs			

· Homework					

· Timings of the school day
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Why do T need to differentiate so specifically?

Children who are on the Autism, Spectrum have a differ-
ent thinking style and perception of the world which can
lead to difficulties in accessing the academic curriculum.
Some of these differences/difficulties include:

e Style of thinking tends to be visual and concrete

¢ Planning, organising and sequencing thoughts are often
weaker

e They might not automatically focus on the same thing
as others

e Difficulty identifying and filtering the important infor-
mation from an environment

e Applying and generalising known skills often takes much
more time

o Difficulties recognising the "same work" in a different
format or layout

¢ Understanding and recognising their own emotions and
those of others is often very hard

o Difficulty evaluating their own progress

¢ Might struggle to retain purely verbal information

e Might find writing or colouring for any length of time
difficult (motor difficulties and processing from brain
to paper)

e Likely to have a longer processing time of information
and have difficulties switching quickly from one topic or
task to another.

¢ Display a need to finish pieces of work/questions be-
fore being able to move on

e Might find it difficult negotiating with others in group
work and accepting other viewpoints

e Show a lack of motivation for subjects where the child
can see no relevance to themselves.

e Find putting themselves in "other people's shoes" very
tricky
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It is important to remember that even academically able
students may have some or all of these difficulties.
Autism and Asperger Syndrome can seem invisible!

Although the child might seem to cope with the majority
of normally differentiated work, there will be times when
more individualised differentiation is required for the child
to successfully achieve the learning objectives. It is appre-
ciated that this can be difficult to plan and organise but in
order for the child to be included successfully, reduce in-
appropriate behaviour and reach their potential, changes
may need to made.

What can I do to help? g

Vo
N

V(‘f\

o G
¢ Presentation and layout of material - make
things as visual as possible, bullet point tasks so
they are clear. A small whiteboard near the

child can be useful. Try to plan work with a
clear start and finish.

e Use the child's likely relative strengths -

focus to detail, liking to follow rules, competency
with ICT and concentration on certain topics
may well be a real asset in some tasks; if used

within activities and manipulated so the child can

take a lead role with their peers, gives the

opportunity for the child to be seen to excel by others
and boost self and peer esteem.

e Amount of information given - if there is too
much text or verbal input, the child might
struggle to follow it. List the points to look
out for on the board so the child can refer
back to them.
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e Support in order to help the child understand work
surrounding emotions, relationships, other
people’s views - The child might find
identifying these extremely difficult and will
need considerable support in accessing work
on these topics.

e Support in tasks where group work/discussion is
required - The child might need discrete support with
the social aspects of this, not necessarily the
actual academic content. The bigger the
group, the more likely the child is to struggle
to communicate effectively so they might
need specific support to help to assign roles
within the group, accept other people’s opinion, resolve
conflict and modelling of appropriate
behaviour if there is a competitive nature to the task.

e Reducing purely administrative tasks such
as copying out, colouring in, - these are

likely to be demanding for the child so they @%

have less focus on the actual learning, try to

utilise the computer or allow a flow diagram,
Dictaphone, speech bubbles, cut and stick etc. Allow
the child to get on with the work before writing the
date, title and learning objective.

“
e Teaching explicitly why they need to re- @}3
draft and how to do it - Children often (===
. g <5
perceive that redrafting is “"doing the same —
work again and that they have done it once so =<2 h
already know it". The child might need to
know the reasons for needing to redraft and support
to appreciate different audiences.
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o Expectations of quantity of work done to demon-
strate understanding of learning objective -The Y
child might find it more achievable and motivating ‘é
to do one example well than struggle to do more &\ =
examples and could actually lose the point of the &

learning.

§

e Support in order to help the child access more ab-
stract material - The child is likely to need indi-
vidual support to explain these tasks and to first
link the concept to something in their experience.
They might not be able to imagine what it was like
in ages past or predict how someone might feel ina ===
given situation. Remember they might struggle even to
predict how they might feel in any given situation.

o Explanations for, identification of and appreciation
of audience - children might need explicit
explanation as to why they need to write neatly
or show workings out in Maths. They may need
more support to write/present information for
differing audiences.

e Multi-tasking - Learning styles can differ from
others and therefore they will often have
difficulties listening and writing at the same
time. Perhaps allow them to watch/listen first
and then make notes.

e Support with self-evaluation - any self-evaluation of
learning is one of the fundamental difficulties
of a child on the Autism Spectrum. They will
often need much-simplified layouts or
considerable help talking about how they feel
and why.

VA VA VA VAVANVENVENVENVENVE VENVE VA VENVE VANV VA VAENVEVEVEVEVEVE VAV VEVEVEVEVEVEVEN






A Note About Homework!

P

Children on the Autism Spectrum often have huge difficul-
ties with home/school boundaries. They might never talk
about school to their parents and seem to completely com-
partmentalise the school times from being at home (more
so than most !). They are unlikely to be able to remember
tasks done at school or remember homework. If the bare
details of homework tasks are given, they are unlikely to be
able to elaborate on them . Parents can find it very
difficult to help.

If possible:

e Worite out very clearly the entire homework task so
that parents know exactly how to support the student.

e Limit the number of examples that the child has to do
to demonstrate an understanding of the learning
outcome. It will be better for the student to do one
example really well than struggle with more and lose
the actual learning intention.

e Accept that a task might not be exactly what you
meant or the child's viewpoint is very different to
everyone else’s i.e. characterisation focuses solely on
Doctor Who characters. Even though this might not be
from the text you were reading, they may well have
achieved the learning objective but written about what
they know.
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e Be sure to think carefully about the actual learning objec-
tive of the task and limit the admin tasks that make the
work less attractive to most children.

¢ Limit the actual amount of homework as the child is likely
to require much more support at home to do even a small
amount and their pace of working may be slow. They could
be doing homework all night and have no chill out time at
all.

¢ Whenever possible give visual praise for work so that the
child can recognise when they have done
something well but dependent on the individual,
take care about how much praise and where this (@=C
praise is given. Positive events can also cause
levels of anxiety.

REMEMBER

Doing very specific things for an individual child is often
very difficult, but try to think of how the child learns
wherever possible. Their difficulties are organic and they
will find it much more difficult to change than you will to
alter their experiences slightly so they can access the
school environment and curriculum more easily.

All of these suggestions can really benefit the learning of

others tool
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Written by Jen Maltby

Leicestershire Autism Outreach Service

2009

Specialist Teaching Services
Rothley House
Coalville Business Park
Jackson Street
Coalville

Leicestershire
LE67 8JE

Service Manager: George Thomas
Telephone: 01530 513600
Fax: 01530 513610

E-mail: sts@leics.gov.uk
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I am working for …..

Begin by getting the child to choose something they want to work for (also known as a motivator or reinforcer).

Place a picture of this activity/item at the top of the board to remind the child what they are working towards.  Each token given represents a portion of the completed task (writing their name, a sentence, sitting smartly etc).

Once all the tokens have been given, the reinforcer is earned.

Remember: 

· The task must be achievable. You can increase expectations as the child progresses

· The reinforcer must be motivating! Do regular checks that the child still loves what you are letting them choose from.
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TEACHERS TOOLS

Tool 35: Structured work activities and task boards
Taskboard

Task: What do | need?

Bt =%

Twill be finished when:
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Ways of dividing up tasks when pupils are working in groups:

Researcher 

Your job is to find books and information about the topic



Team member

Your job is too……



Reporter

Your job is to report back to the class

Team member

Your job is too……

Artist

Your job is to draw or find other ways to illustrate the topic

Secretary

Your job is to write down information about the topic
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How to Write a Social Story

Pupils with autism do not pick up social cues in the same way that other pupils do. They may not understand a situation because they don’t know what information is important. Social stories are used to teach a person with autism about a social situation and what the expected behaviours are within that situation

Writing them is easy if you stick to this structure. 

1. Identify a goal, e.g. Pria to close the door when using the toilet at school

2. Discuss with relevant people their ideas on how best to support this new skill

3. Identify the motivation for the child to learn this skill. Note: this is likely to be different to what would motivate a neurotypical person. e.g. when you close the toilet door you will see a picture of Pokémon

4. Once you have written the story share it with the relevant people, get feedback, modify it if necessary and then share it with the child just before the activity, e.g. before she goes to the toilet

5. Read the story with the child on a regular basis to reinforce the message

Social stories should:

· be concise

· only include facts

· always enable the child to achieve, i.e. don’t write “I will close the toilet door” instead write “I will try to close the toilet door”

· only use literal language

· include vocabulary that the child can understand

· be written in the first or third person, i.e. ‘I will try to….’ Or ‘Pria will try to….’

· answer these questions: Where? When? Who? What? How? and Why? (reason/rationale behind it)

· tell the child what the appropriate behaviour is

For example:

Closing the Toilet Door is Good

When people use the toilet they close the door so they can be private

At school Pria goes to the toilet before break time and before lunch time

First Pria will try to close the door and slide the lock across

Then Pria can look at Pokémon on the back of the door

Then Pria can use the toilet

Then Pria can open the door

Well done for using the toilet privately
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Keeping My Trousers Up
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Sometimes Ali plays outside on the grass



Sometimes Ali plays in the playground



                                                                   

Ali will try to keep his trousers up.
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